Questions arising from the negotiation of difference are increasingly relevant in all spheres of contemporary life.
PORTAL, vol. 6, no. 1, January 2009. 2 education in the twenty-first century. Currently well over 100,000 international students are studying in Australian universities, from undergraduate to postgraduate levels. 2 In 2007 James Jupp commented that around 110,000 student visas are issued annually in Australia, more than the total number for permanent settlement (2007: 204) . Thus, for the current cohort of young Australians and their international student peers (not to mention academics), universities have the potential to become significant sites for learning the practices of dealing with difference.
3 Several contributors to this special issue focus on the language-learning classroom as the site for the negotiation of difference in Australia. 4 It must be admitted that the English language still has hegemonic status in language education in Australia, for the medium of instruction is English (at least at elementary level) and most language textbooks provide glosses and explanations in English. Nevertheless, the language classroom potentially enables the relative advantages and disadvantages of students from English-speaking backgrounds and non-English-speaking backgrounds to be flattened, or at least their contours may be changed. 5 Thus, if the language classroom does provide a setting for the reflection on, and negotiation of, difference, this is not simply a matter of learning how to express gratitude in Japanese, or how to refer to a female professor in French. Rather, and more importantly, the language classroom provides a space in which the learners' own assumptions about linguistic and cultural practices may be de-naturalised. For many learners, the language class is a site for learning about the multiple dimensions of difference: gender, class and ethnicity, as well as different varieties of language and its multivalent quotidian uses.
2 In 2003, the AustralianVice-Chancellors' Committee (now called Universities Australia) reported that there were 120,522 international students in undergraduate courses, and the total number of international students in Australian university bachelor, postgraduate coursework, higher degree by research and nonaward courses was 210,307 students. See Universities Australia (2009). 3 The 2009 demonstrations by groups of Indian students about threats to their safety and security in Australian suburbs have highlighted the responsibilities of host societies that invite large numbers of international visitors into their midst. See Universities Australia (2009) for responses to this situation. 4 In current terminology, language educators prefer to refer to 'additional' languages rather than 'second languages' or 'foreign languages.' In Australia, the term 'Languages other than English' (LOTE) is also encountered, but this assumes that most learners have English as a first language. It is even more difficult to find appropriate terminology in university language classrooms where classes include international students who may come from diverse linguistic backgrounds, may be proficient in more than one language, and may have English as an additional language. 5 In the School of Languages and Intercultural Education at Curtin University of Technology, there was an attempt to capitalise on this diversity by bringing together students in English as a Second Language programs and students in Asian Language programs for peer mentoring. Each group of students acted as a resource for their 'buddies' in the other program. See Dunworth (2002: 222-28 All of the contributors to this special issue have reflected on the stakes involved in negotiating differences in language and culture. In their research and professional practice they inhabit the 'space between': the space between languages, the space between cultures, and the space between academic disciplines. While many of our contributors are located in the Australian university system, we also have contributors from outside that system, as well as contributors who are theorising disparate sites for the negotiation of difference. The most exciting aspect of the papers presented here is the ability to move between the spheres of cultural theory and the everyday. Analytical techniques originally developed for literary and cultural analysis are brought to bear on the texts and practices of everyday life.
The loci for these investigations include the classroom, the police station, the streets, local government and the university itself. The practices examined include translating and interpreting, language teaching, academic writing, literary production and critique, language planning and small business and shadow economies. The academic disciplines drawn on include theoretical and applied linguistics, discourse analysis, language teaching pedagogy, policy studies, cultural studies, literary studies, political science, gender studies and postcolonial theory.
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A major theoretical reference point in this special issue is Homi Bhabha's notion of the third space, where a dynamic process of identity formation is possible (1994: 37). As
Bhabha puts it, the third space is an in-between place, an 'interstitial passage between fixed identifications [which] opens up the possibility of a cultural hybridity that entertains difference without an assumed or imposed hierarchy ' (1994: 4) . Under
Bhabha's theorisation, the third space 'displaces the histories that constitute it, and sets up new structures of authority, new political initiatives, which are inadequately understood through received wisdom ' (1990: 211 ). Bhabha's theories were originally developed for the analysis of colonial situations, but are increasingly being applied to contemporary situations of cultural contact under conditions of inequality. As we shall see below, linguists and language teachers have also found the notion of a third space to be a productive one.
Other contributors draw on Mary Louise Pratt's use of the concept of 'transculturation.'
Pratt adapted the concept from the writings of the Cuban cultural ethnographer Fernando Ortiz (1940) , who developed the neologism transculturation to describe the complex cultural interactions between the Spanish-and African-origin communities in Cuba (Pratt 1991: 523) . Pratt also uses the idea of the 'contact zone-which the contribution in this issue by Jun Ohashi finds particularly useful-'to invoke the spatial and temporal copresence of subjects previously separated by geographic and historical disjunctures, and whose trajectories now intersect' (Pratt 1992: 7) . Julia Kristeva's notion of intertextuality is important to several authors here. Kristeva characterises textuality as 'a mosaic of quotations ' (1986: 37) , and argues that 'the final meaning of (textual) content will be neither original source nor any one of the possible meanings taken on in the text, but will be, rather, a continuous movement back and forth in the space between the origin and all the possible connotative meanings ' (1996: 190-91 With these power relationships in mind, Sakai and colleagues embarked on the ambitious project of issuing a journal, Traces, that would appear simultaneously in English, Japanese, Chinese, Korean and German editions, the journal's remit thus having the following consequences for potential authors:
to write for Traces is always to address oneself to readers in different languages. When one writes in one of the languages of the journal, one is simultaneously read in Korean, English, German, Japanese, one of the languages of China, and still others. Every contributor to this journal is expected to be fully aware that she or he is writing for and addressing a multilingual audience: just Thompson advocates a 'hybridising rather than homogenising approach to pedagogy.' She argues that, it is precisely by learning how to speak through the voices of others that we can begin to articulate an authoritative position of our own. By engaging with, rather than fearing, intertextual connections, we can create a dialogic pedagogy for academic writing that enables staff and students to transcend the notion of plagiarism as simply a lack of 'academic honesty,' and advance our understanding of the politics of text, knowledge and identity formation that characterises the complexities of the learning and teaching unfolding in today's university classrooms. The contact zone is the place, where, for example, 'conversationalists negotiate and develop hybrid cultural forms and identities.'
Ohashi traces the adaptation of Bhabha's concept of the 'third space' by language educators, such as Pegrum (2008: 137-38) , Kramsch (1993) and Crozet, Liddicoat and Bianco (1993: 13) . These authors see the language classroom as a symbolic meeting place for the exploration of interculturality. Drawing on Liddicoat et al (1999: 181) learners.' Their study necessarily focuses on three aspects of language learning: the textbook, the teacher and the learner. They are particularly interested in the construction of gendered identities, and argue that it is not enough simply to analyse textbooks.
Rather, it is necessary to consider how textbooks are used by specific teachers in specific classroom situations, and how they are received and used by specific students.
They demonstrate that, for students from diverse backgrounds in the Australian university classroom, learning a language also involves the negotiation of cross-cutting identities and subject positions with reference to gender, class, ethnicity and language variety.
Judy Wakabayashi, however, suggests that there are limits to the applicability of the notion of the 'third space.' In her discussion of hon'yaku-chô (a variety of the Japanese language used for translations) she refers to this variety as 'the transformative strangeness within.' Commenting on the receptivity of the Japanese language, she posits that 'This openness toward foreign writing belies the oft-heard criticisms of Japanese insularity and suggests that at least in linguistic matters the Japanese are receptive to heterogeneity, even if these imported elements are eventually assimilated and transformed.' Wakabayashi argues that hon'yakuchô 'constitutes a (sub)norm whose transgressive thrust is not so much to violate Japanese norms as to transform them.'
Translational Japanese, then, 'is not a space between, but a space within.' It is a 'porous entity whose seepage affects the larger system within which it is located.' Ikuko Nakane's research demonstrates the stakes involved in working between This involves understanding the processes through which people make sense of culture through the specific means and media available to them. It is now a commonplace to argue that we need more than the traditional forms of literacy: reading and writing. We now need visual literacy and computer literacy, and the competence to deal with the increasing number of systems which deliver cultural content to us everyday: the internet, computer games, mobile telephones and so on. The understanding of these processes is a multidisciplinary project that will involve all the disciplines involved in the Network.
Mark Gibson, convener of the Cultural Literacies Node of the Network, proposed an initial discussion on multilingual literacies and cultural studies. A total of three events were held, two at the University of Technology, Sydney (UTS) and one at the University of Melbourne, convened by Stephanie Hemelryk Donald and Vera Mackie, 10 See, however, the inclusion of words from other languages in Ania Walwicz 's poetry (1989: 83) , and Sneja Gunew's discussion of Walwicz's poetry (1994: 90-92) . 11 On the political economy of literary translation in the USA, see Lennon (2008) . On code-switching in Latina/o cultural production, see Allatson (2007: 73 This forum brings together cultural researchers and those involved in teaching culture through language, to debate the role of language in literacy as an attribute of international competency. Presenters will address the role of language in their research, their teaching and more generally in their engagement with everyday life as Australian academics who support an ethos of internationalization. The seminar seeks to identify research directions in literacy and cultural research that speak to the need to identify language-learning and cultural research as complementary projects.
We were also concerned to examine the Anglocentrism of much research conducted issued, and we were able to add several more papers to the original group for this special issue.
We are particularly pleased to have these papers published in PORTAL Journal of Multidisciplinary International Studies. PORTAL has a policy of publishing articles from diverse disciplines alongside creative writings and artistic works. Portal is also one of the few international journals that provide a space in which articles and creative products in English and other languages can, and do, sit side by side. 12 This is, therefore, a very suitable site for reflecting on the spaces between languages, between cultures and between disciplines.
